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ABSTRACT

This research reviews the effect of deliberate intentional vocabulary learning strategies. This
study also highlights motivation, test-taking techniques and attitudes as significant contributors
to learner outcomes. Five classes were tested over a 19-week programme of deliberate
vocabulary learning. Four experimental classes received intentional vocabulary strategy
activities while a fifth class used incidental language learning methods from their course book
without any vocabulary strategy from the researcher. The target vocabulary was taken from a
word list based on the language used in Access 1 and Access 3 course books, written by Virginia
Evans and Jenny Dooley, as well as word lists from the Cambridge Proficiency in English Test
(PET), the Test of English as a Foreign Language (TOEFL), the Student Aptitude Test (SAT),
and the Academic Word List (AWL).

This research demonstrates that intentional vocabulary teaching alone does not improve
student writing skills, but is a significant factor in both teaching strategies used by teachers and
improvements made by students. The research used analytical tools for measuring grammar and
vocabulary level of student written content, in particular the Flesch-Kincaid Grade Level
Readability Formula which, while it does not take into account the logic and style used by the
student, indicates the grade level use of grammar and vocabulary in the written work of students.

After measuring the Flesch-Kincaid writing level of each student's essay section in their
exams, a significant trend was observed. It was evident that all students maximize their English
skills by the Mid-term of Semester 2. All English Fundamentals students (M1, M3, M6) do not
write as consciously at the Final exams of the Final Semester. This suggests that the greatest
writing skill improvement is to be expected from the start of the first semester until the middle of
the second.
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1. Literature Review

The importance of vocabulary learning is often overlooked in the demand for immediate results
through grammar improvement sought by teachers of English in Thai schools. While grammar is
important, Laufer and Sim (1985) have argued that knowledge of the vocabulary was the most crucial
prerequisite for comprehension, followed by subject matter knowledge and finally grammar (Wallace,
2003).

Identifying the best source of vocabulary acquisition for L2 learners is a very difficult task.
Researchers have various assumptions ranging from the ‘noticing’ assumption, to the ‘guessing ability’
assumption, from the ‘guessing-retention link” assumption, to the ‘cumulative gain’ assumption.

Carter & McCarthy (1998) also support the notion that adequate time should be focused on
vocabulary learning, and further suggested that vocabulary acquisition be devised independently of other
course components for second language acquisition. Specific vocabulary learning activities are seldom
incorporated into an English language syllabus in Thai government high schools. Most English classes in
Thailand expect students to experience incidental learning of vocabulary through the text which is
presented in the course book or on handouts. Often there is no systematic method to encourage the
student to learn the vocabulary. However, Carter & McCarthy (1998) observed that word-focused tasks,
such as completing given sentences, writing original sentences, and incorporating words in a
composition, were extremely beneficial and resulted in more words being acquired than through reading
alone.

However, Brown (2011) warns that while vocabulary researchers have established that multiple
aspects of word knowledge need to be mastered in order for a learner to truly know a word, teachers seem
to follow the commonsense view that equates learning words with learning meanings, and to mostly
ignore other aspects of word knowledge. Brown suggests teachers develop an approach in which items
are revisited regularly as different aspects of vocabulary knowledge are introduced. Clearly, study is
required to evaluate various methods in order to ensure effective vocabulary learning is achieved. In this
research word searches, word scrabble, cloze exercises, definition matching, and sentence creation
exercises were used.

For second language learners vocabulary growth is of major importance, and for many learners
commercially published course books will be the source of this vocabulary learning. In this preliminary
study, input from the three M1-M3 course books alone would result in students receiving exposure to
fewer than the first 1,500 most frequent words in English. O’Loughlin (2012) confirms that the use of
course books for vocabulary acquisition necessitates supplementary sources of suitable reading input in
order for effective vocabulary learning strategies to be implemented so that learners obtain regular
opportunities to meet the most frequent 2,000 words of English.

A long-term study by Hutton (2003) strongly supported the idea that deliberate vocabulary learning
methods are extremely beneficial to second and first language speakers. Over a three-year period a
school-wide programme incorporating vocabulary-learning tasks of the Academic Word List (AWL)
showed significant improvement in student vocabulary levels at a low decile secondary school.

The Academic Word List (AWL) was developed by Averil Coxhead at the School of Linguistics and
Applied Language Studies at Victoria University of Wellington, New Zealand This word list contains 570
semantic fields which were selected because they appear with great frequency in a broad range of
academic texts. The AWL does not include words that are in the most frequent 2,000 words of English,
the General Service List (GSL by Michael West in 1953). Wallace (2003), concluded that students
entering university would need to have competence in at least the most common 3,000 English words and
the AWL (Academic Word List)

Bruton et al. (2011) distinguish two sense of the incidental in incidental vocabulary learning. One is
defined as “vocabulary learnt as a by-product of some other activity, usually reading comprehension,”
and the second as” when there is no (conscious) intention to learn the vocabulary” (p.760).

2(16)



The effect of intentional vocabulary teaching on Thai high school student English writing skills

Reynolds (2012) points out that Bruton et al. “may have unintentionally led readers to conclude that
varying sense of incidental have been used by the researchers” (2012, p.812).

As is evident in current discussions, incidental occurrences are difficult to empirically study and so
improvements to vocabulary usage is probably best evaluated using intentional language learning
methods. Indeed, Schmitt is forced to combine approaches, arguing that “vocabulary learning programs
need to include both an explicit, intentional learning component and a component based around
maximizing exposure and incidental learning.” (2008, p.329). Schmitt argues that the overriding
principle for maximizing vocabulary learning is to increase the amount of engagement learners have with
lexical items.

In this research, the target vocabulary of 120 words for M1 and 150 words for M3 was taken from
the context in the course book and developed into various learning activities, including word searches,
word scrabble, cloze exercises, definition matching, and sentence creation exercises. The target
vocabulary is extremely close to the Cambridge PET word list.

The English course books used for M1 and M3 English Fundamentals during this research in 2012
were Access 1 and Access 3, written by Virginia Evans and Jenny Dooley, and published by Express
Publishing in the UK. The vocabulary in the course books closely matched the Proficiency of English
Test (PET) Vocabulary List. The PET Vocabulary List was originally developed by Cambridge English
for Speakers of Other Languages (ESOL) in consultation with external consultants to guide item writers
who produce materials for the PET examination. It includes vocabulary from the Council of Europe’s
Threshold (1990) specification and other vocabulary which corpus evidence shows is high-frequency.
The PET Vocabulary List equips students to socially communicate in English at an intermediate level.

Even when the course books are replaced, Thai government schools continue to aim at PET level
English for M1 to M3 students as is evident in the English course books chosen for M1 and M3 English
Fundamentals in 2013. These books will be Team Up 1 and Team Up 3, written by Fergal Kavanagh,
Claire Moore and Catrin Morris, and published by Eli S.R.L in Italy, and contain a large number of PET
words.
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1. Methods
1.1. Vocabulary Strategy

The tables below indicate the number of words taken from the course book and words added from
PET to each of the M1 to M3 classes.

Also, a suggestion that 2,160 words be introduced for M4 to M6 students from the Academic Word
List in order to prepare these students for TOEFL, SAT, and university entrance examinations.

Vocabulary 2012
| Words Learned per Semester
Class|Words|Sessions| Total (Weeks]Sem 1 a/Sem 1 b{Sem 2 a|Sem 2 b| Year Total Tot.Words |[PETISA Cumulative M1-M3
M1 3 3 15 8 120 120 120 120 480 480 317 317 PET words Basic Vocabulary
M2 5 3 15 ] 135 135 135 135 340 1,020 340 857 PET words 1,620 waords
M3 5 3 15 10 150 150 150 150 600 1,620 316 1,173 PET words
M4 10 2 20 8 160 160 160 160 &40 640 AWL words M4-Mb
M5 10 2 20 g 180 180 180 180 720 1,360 AWL words| |Academic Vocabulary
M6 10 2 20 10 200 200 200 200 800 2,160 AWL words 2,160 waords
| Total Vocabulary (M1-M&) 3,780 words |
PET words from Course book PET words in Total
Sem 1a | Sem 1b| Sem2a | Sem2b | Total Yo Sem 1a | Sem 1b| Sem2a | Sem2b | Total %o
M1 02 58 o] 12 192 | 40.0% M1 69 80 a7 101 317 66.0%
M2 0 ] 0 ] 0 0.0% M2 135 135 135 135 340 |[100.0%
M3 ol 39 360 33 208 | 34.7% M3 111 Fils] 44 g3 316 52.7%

Vocabulary List Academic Year 2012

Through the introduction of vocabulary as indicated above, students in the E-Programme would be
expected to become fluent with over 2,000 words by M4, and competent for international university
education by M6.

1.2. Vocabulary Creation

Choosing which words and when to introduce them to the students required considerable
background study.

For M1-M3 classes, the vocabulary introduced in the course books was examined on a page-by-page
and lesson-by-lesson basis as the students would make their way systematically through the Access 1 —
Access 3 course books. These words were then compared to various word lists until a word list with the
greatest number of these words was identified.

The Cambridge Access course books followed Cambridge PET word list predominantly, so extra
words from that list were added to ensure a wider and more comprehensive collection of communicative
words were available for students to express themselves more fully throughout their courses.

M4-M6 classes required a slightly different approach as these students faced external examinations
that demanded a high level of academic English. M4-M5 students would be introduced to the more
abstract terms demanded by the SAT examinations, while M6 with their limited time allocation for
studies in their final year would focus on TOEFL and GAT (Thailand’s General Aptitude Test)
vocabulary.

Once all words were collected, definitions and example sentences were written so that students could
attempt to learn and use each word in each lesson. Duplications were identified and a systematic process
was created to ensure the vocabulary was not duplicated as the student progressed from M1 to M6.
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1.3. Process for taking away Duplicates from VVocabulary List

a) Identlfy the location of the duplicated word

b) Verify the meaning is identical
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RECORD OF STUDERT’S LEARNING (PART 1)

Tue, Thu, Fri

Nickname: No.

[Course: 23102 Englsh Fundamentals Group: M3 /11 Room: EPS

A Timothy Ralph Advisor:
Ditindng indni i wiadam ninuluzinge s e At Gy
Week 1/1 Tus (October 30) Weak 1/2 Thu (Wocember 1 Wk 1/3 Fri (Wovember 2)
Prog | Same But Dif Com, s
Words: buid, special heart, pointed,lead Words: memory, seissors, messy, pale, eventually | Words: cunning, lk.able, synonyms, nutty, sharming
jrsusla: adha, e, Wala, uma, i msuda:mnoari, neles, g, Sa, uilan msutla: aaaunxie:, duiusa, Aizisranuns,

s, M0

| Ambitions

rosuila: nsmnng, v,

Wesk 2/1 Tus (November 6

Words: courageous, orafty, timid, Fm:klls spm

Wesk 2/2 Thu (Nocember &)
Too, Enough and Reflexjoe Promouns
wnrus- ourly journalism, hitchhiker,

Wesk 2/3 Fri (November 9)
| Applications

@ vosotio, deliveryman, meads

lmm nha, nememand, Ao tuiamfuie

achievement, comments.
osua: ATumMnEENTTY, AAATE, T,
Arseits, arsaty

Traditions

b M M3_Sem_1

Week 3/1 Tus (November 13,

Words: regional, experience, energeti, reliable,

Wesk 3/2 Thu (Wovember 15,
Intervuew

M3_Sem_2 | Sem 2 Ss11 Record

Words: necessary, inhabitants, elements, piece,
Sem 2 5s12 Record

Weak 3/3 Fri (Wocember 16
History
Weords: unique, hardworking, mave, part-time, roles

Vocabulary Sem2 - s |

Record tab.xlsx
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2. Teaching Methods

Initially, words that were considered difficult for students were taken from the book and introduced

as vocabulary during the course.

The target vocabulary of 120 words for M1 and 150 words for M3 was taken from the context in the
course book. Since the target vocabulary from Evans and Dooley closely correlated with Cambridge
Proficiency of English Test (PET), extra words from PET were added to the vocabulary list.

Five words introduced each lesson, and all 15
words for each week were then recalled through various
learning activities, including word searches, word
scrabble, cloze exercises, definition matching, and
sentence creation exercises.

Name:
M1 Week 4 Cloze Sentences
Choose a word to complete the sentences below:
Part 1
# Thai Word # Sentence
1 @ take a) He spread marmalade on his and ate it with the rest of his breakfast.
2 auuilsile toast b) This tastes good. What is it?
3 wsell tomorrow c) Please, me with you!
4 msdune tip d) He gets home from work at about six every day.
5 de stuff e) He can't call you teday, but he wil cal you after work.
6 sinaz usually f) They went on a three-week to Europe.
7 aaawaduaa  voleybal g) Please fil in your of birth on the application form.
8 fudt date h) Mountain biking, beach , table tennis are always on offer.
Part 2
9 dn wash i} Be careful. That nal wil a hole in your shirt.
10 e watch J)  Alex went to the bathroom to his face and comb his hair.
11 G'led website k) I have to at the office on Saturday.
12 vineu work I} The police stayed outside the house to who left the buiding.
13 adu back m) She was saving to a car.
14 @a tear n) They can't decide whether to their new baby Carol or Alice.
15 da buy n) His fans created a , giving every detaill of his private life.
16 Ui calendar 0) ArAsia offer fights to Beijing.
AT séwi call p) My is pretty crowded over the next few weeks.
18 gn cheap q) He went to New York last week.

M1:

Name

Week 6 Vocabulary

Across

[N

recognized

>

and effects emotions

~

. a building or place that is easily 2.

something that is exciting, mysterious, 3.

Down
dangerous activity

opera, or movie

f—

corner store
overcome
famous
information
come across
science fiction|
comedy
premiere
cafe
especially
horror
animated
adventure
landmark
roadworks
lane

in that it provided a list of words to be covered each

Student record forms prepared for new vocabulary

. a small restaurant where simple meals 5.

\[omantic

limit

an unusual, exciting, and possibly
the first public showing of a play,

a series of different drawings that

lesson.

Tue, We

RECORD OF STUDENT’S LEARNING (PART 1)

Nickname:

Name:

No:

Course: 21101 English Fundamentals Group: M1 /11 Room: EP1

Instructor: Aj.Timothy Ralph Woodhouse Advisor:

P Py =) - T - 3 -
Biiindnwatiniaduii l@isou wiadan iy uginsauae uswaua wilynasaiauiou

Y
Week 1/2 Wed (May 23,

Week 1/1 Tue (May 22; Week 1/5 Fri (May 25,
Numbers and Time School First day
Words: a quarter past, a quarter to, half past, o’clock, 'Words: timetable, school subjects, textbook, weelday, | [Words: strange, the same as, singular,
. please, welcome consonant, vowel, article (2/an).
The words, along with the entire data for £sson

contained dates, objectives, as well as target vocabular

and drinks are served

©

10.
one thing among others
1

-

chance
13.
disgust
15.
dealing with something
16.

. marked paths in a road to keep
vehicles at a safe distance apart
used to emphasize the importance of

appear to move when shown quickly

news, facts, or knowledge

. amovie, play, or book that is amusing
or funny

. writing about imagined future

No

[

. to find something or someone by

a strong feeling of fear, shock, or

12.
14.

to defeat or succeed in controlling or

a small store selling mainly food,

usually in an area where people live

17.

Created with the help of Wordsheets -

known by very many or most people

Qualint.com

developments in science
building or repair work on a road
the amount allowed or possible

was merged from data in and Excel file, that

u Week| Part |Le: Date Date1 |Day1| Date Date 2 |Day 2|Topic Unt Lexis
M1 1 1 1 1 22-May | (May 22) | Tue | 22-May | (May22) | Tue |Numbers and Time 1 p.17 |review of numbers. SS lea to | a quarter past, a quarter to, half past, o'clock, excuse me,
Class 2 1 2 2 |23-May| (May23) | Wed | 23-May | (May 23) | Wed |School 1a | p.18 |discuss school subjects, timetables Ngetable, school subjects, textbook, weekday, consonant,
11" 3 1 3 3 | 25-May| (May2S) | Fri |25-May | (May25) | Fri |Firstday 1b | p.19 |use subject and object pronoun, strange, the same as, singular, plural
Room 4 2 1 4 |29-May | (May29) | Tue |29-May | (May29) | Tue |Tofu Anyone 1c | p.20 |use correct word order, subject and [tofu, the Internet, search, primary/seconaary school
EP1 ) 2 2 S | 30-May | (May 30) | Wed | 30-May | (May 30) | Wed |Hello 1d | p.21 |review greeting and asking be kind, smie, partner, not bad, to share, alone, in pars, in
Starttime 6 2 3 6 1-Jun (June 1) Fri 1-Jun (June 1) | Fri |Cartoon People 1e | p.22 |learn how to describe a person and |plump, fair, moustache, has/hasnt, have/haven't
Tue 7 3 1 7 S-Jun (June S) | Tue | SJun (June S) | Tue i p.23 |practice describing people, a bite, special powers, cimb, evil, to watch, briliant
1.05pm 8 3 2 8 6-Jun (June 6) | Wed | 6-Jun (June 6) | Wed |My things 1 p.24 |learn to use ‘have/has got, the a watch, earrings, scarf, handbag, bracelet, dress,
Wed 9 3 3 9 8Jun | (June 8) Fri | 8Jun | (June8) | Fri |Plurals 2 p.25 |learn the proper use of plurals and  |child, children, woman, women, mouse, mice, tooth, teeth,
1.05pm| 10 4 1 10 | 12-Jun | (June 12) | Tue | 12-Jun | (June 12) | Tue |Holidays 2a | p.26 |discuss countries, nationaities, souveni, holiday, recycle, a status, mug, pin, double-decker
Fri 1" 4 2 1" 13-Jun | (June 13) | Wed | 13-Jun | (June 13) | Wed |My Colection 2b | p.27 |write and tak about mask, stuffed animals, Australian, Japanese, cute, to
200pm| 12 4 3 12 | 15-Jun | (June 15) | Fri | 15-Jun | (June 15) | Fri |Has gotand Unt2 2c | p.28 |learn the proper use of plurails and  |child, children, woman, women, mouse, mice, tooth, teeth,
Class 13 5 1 13 | 19-Jun | (June 19) | Tue | 19-Jun | (June 19) | Tue |Houses 2d | p.29 |learn different types of houses, and [terrace, a hall, a flat(apartment), a view, garage, sink,
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The Syllabus file was linked to a Vocabulary Excel file, which matched frequently used Thai words
with words found in PET. The vocabulary file was first filled with words from the course book. These
were then correlated with PET words, and additional PET words, matching common Thai words, were
added. By matching vocabulary closest to Thai daily usage identified vocabulary more immediately

relevant to the student.
g ]

weel] Frain| Trad Wiard D it 3 é é Pat Ward)
1 i-
s2 (1] 2 |fu e ot canked 1]1 [
530 4] ¥ [vihlu iy o waha! Fasaon 1 |why
S4 1 4] 2 [ifleqmp tint nol Baving & Sharp edge o point 1
55 L T | b 8 plast that i ysed as food 111 wesgetable

All words, both Thai

d Engli

, were linked to the Syllabus Excel file.

HR \
Total Words 120 11 1 a quantalpast, a quarter to, half past, o’clock, excuse me
SB Words in PET 62 1§ 2 |gam, ngedy, i polite, %
SB % in PET S1.7% 103

2 lan, lAnaT stange, singylar, pIaral, tord, the Internet
2 | 2 |1a&, . ¥ud: be kind, smi€, partner, share, alone

2 | 3 |tug. lungu, a in pairs, pfaroups, plump, fair, moustache
[addedPETwordz| 7 | [ 3] 1 |Aw, Tu, thie bite, cjffib, evil, watch, brilliant

3 | 2 v, ey, pin watgh, earring, pin, scarf, handbag
[PET wordzTowl [ 63 | [ 3| 3 |asaevadia, uc byfcelet, dress, necklace, children, women
[Pet Words % [ stsx | [4 ] 1 |y, W, naeihice, teeth, souvenir, holiday, recucle

These words could then beAsed to create the Student Learning Record, Syllabus, Lesson Plans, and
Course Outlines.

Lesson Title: No.1 What time is 1t?

Level: M1  Week: 1

Teacher: Timothy Ralph Woodhouse

Duration: 55 minutes

Objective: review of numbers. Ss€am how to ask for

Session: 1

and tell the time.

This course develops all four skills (listening, speaking, reading, and wnting) for firs
through a vanety of ive tasks, and 1

STUDENT COURSE SYLLABUS AND LESSON PLAN

Course Number: 21101 Academic Year: 2012
Course Title: English Fundamentals Semester: 1
Course Description: Year: M1

t year high school students

Ily recycles key language items The course promotes active,

holistic, and humaistic learning. Active leaming is achieved through
meaningful, everyday situations. Holistic leamning is liched by

all new
ing the creative col

bulary and in
use of

excuse me, please, you're welcome.

Lexis: a quarter past. a quarter to, half past, o’clock.

Materials: Access Student’s Book p.4-5.

Introduction:

1. T introduces Time Request dialogues, p.4.

2. Students practice.

Excuse me? Can you tell me what time it 1s?

Yes, it’s a quarter past twelve.

Thank you.

No problem. / You're welcome.

3. Rule for ‘please’. Use ‘please’ if you are not close

friends with the person.

4. Class practice questions and answers in section 2,

p-4

Activity 1: (Sentence Construction)
1. T hands out “What time is it?”

2. Worksheet. In pairs. SS ask and give answers.
3. T monitors and reviews common mistakes.

students’ brains, as well as the linguistic analystical use of their bn.m.s. Humanistic learning is made possible as
students acquire and practice language through pleasant tasks and topics, paying attention to each student’s needs.
feelings, and desires.
Instructor's Name:

Aj. Timothy Ralph Woodhouse

Classroom: EP5/EP6

Course Objectives: By the end of the course, students should be able to:

-

2

3

4. explain text using reported speech techniques

5. speak fluently, using standard English phonemics

use the present simple and present confinuous tenses
. explain past events using past simple, and past continuous
. use present perfect and past perfect, both simple and continuous

Summative 50%

10% Mid-term Exam  20%
10% Final Exam  30%
10%
10%
10%

Students completed their Learning
Record form after each
provided feedback and an indication of
what students considered they had

learned most during the course.

lesson. This

Week / Topic \ Teaching Objectives Tudnng. h.I.“hOds
/Activities
Week 171 to review of numbers. SS learn how to ask for and tell the - Discussion
MI/11 1.05pm, Tae, May-22 |time. - Class work
M3/12 12.10pm, Tue, May-22 - Listening
Numbers and Time Coursebook Unit 1. p.17 - Notebook

RECORD OF STUDENT’S LEARNING (PART 1)

Course. 21101 English Fundamentals Group: M1 /11 Room: EP1

Instructor: Aj Timothy Raiph Advrsor:

| )
ickname: €3y = No: -

Tue, Wed, Thu

tiiindnprsatinindoiiaisou uSadaneimuTuduifauas lusveauareinasoiinnsuy

Week 1/2  Wed (October 31)

Celebrations
Words wadimonst, costemes, parades, fircwceks, dragen

.CE.‘\’E‘ oratio "3,

Week 1/1
Festivals
Woeds: activity, cootaner, festival. celebrass, ordoring

< P
My oc t: @

3 1op

i F b

F 5|
VAN (o

Tuc (October 30) Week 1/3

A
wQ

Thu (Novemberf)
Simplz Past Irregular verfs

Woeds expression. begpipes, roast, lunb, coacen. iregatar,

\
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3. Evaluation Methods

Based on written responses to essay questions under examination conditions. Each question is
allocated approximately 20 minutes to complete.

3.1. The Flesch-Kincaid Grade

The Flesch-Kincaid Grade Level Readability Formula is a new calculation to improve the original
Flesch Reading Ease Formula which cites scores equivalent to the school grade necessary for the reader
to understand the document. For instance, a score of 9.3 means that a ninth grader would be able to read
the document. The US Government Department of Defense uses Flesch-Kincaid Grade Level formula as
a standard test.

The specific mathematical formula is:

FKRA = (0.39 x ASL) + (11.8 x ASW) - 15.59 where;

FKRA = Flesch-Kincaid Reading Age

ASL = Average Sentence Length (i.e., the number of words divided by the number of sentences)

ASW = Average number of Syllable per Word (i.e., the number of syllables divided by the number of
words)

3.2. The Flesch Reading Ease Formula

The Flesch Reading Ease Formula is considered as one of the oldest and most accurate readability
formulas. The best text should contain shorter sentences and words. The score between 60 and 70 is
largely considered acceptable.

The output, RE, is a number ranging from 0 to 100. The higher the number, the easier the text is to
read. Scores between 90.0 and 100.0 are considered easily understandable by an average 5th grader,
scores between 60.0 and 70.0 by 8th and 9th graders, scores between 0.0 and 30.0 are considered easily
understood by college graduates.

The specific mathematical formula is:

RE =206.835 — (1.015 x ASL) — (84.6 x ASW)

RE = Readability Ease

ASL = Average Sentence Length (i.e., the number of words divided by the number of sentences)

ASW = Average number of syllables per word (i.e., the number of syllables divided by the number of
words)

The ease of readability in a document is indicated in the following ranges:

90-100  Very Easy 60-69 Standard 0-29 Very Confusing
80-89 Easy 50-59 Fairly Difficult
70-79 Fairly Easy 30-49 Difficult
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3.3. M1 Examination Questions

M 1 Midterm Semester 1 M 1 Final Semester 1
PartD (5 Marks) PartE (10 Marks)
Home Home

Write a 50-60 word paragraph to describe items you can see in the rcom below.
Use‘in’, ‘on’, ‘next to’, ‘beside’, ‘under’, ‘between’ ‘behind’, ‘above’.

Write a 70-80 word paragraph to describe Tom's life yesterday and today.

YESTERDAY

M 1 Midterm Semester 2 M 1 Final Semester 2
PartD (5 Marks) PartE (10 Marks)
Home Home
Write a 50-60 word paragraph to describe the things Mr. Parker, Mrs. Parker, Cindy, | | Write a 70-80 word paragraph to describe your plans with ‘going to’ and intentions
and George did LAST WEEK. o with ‘will’ for your next holiday in the FUTURE.
Sunday George — tidy his room Compare your future holiday with your recent holiday in the PAST.
Monday | mrs Parker — water the plants Include some of the ideas below:
Tuesday Cindy — visit her best friend
Wednesday | mr parvier — repair the car « gosurfing + buysouvenirs + make new friends e see freasures
Thursday | George — play football » go sightseeing * goona boat trip * goshopping o visit family
Friday My and Mrs Parier — 00 Shopping

Saturday | cindy and George — watch & VD

3.4. M3 Examination Questions

M 3 Midterm Semester 1 M 3 Final Semester 1
Part D (5 Marks) PartE (10 Marks)
Writing Writing _ )
Using the pictures A-D, write a short story of about 80-100 words in the past simple tense. Using the pictures A-D, write a short story of about 80-100 words in the past. Your story
Include the following ideas in : i mustinclude some verb forms in PAST SIMPLE, PAST CONTINUOUS, and
your story: ey PAST PERFECT. ‘ r—
* volcano/start/erupt/6am o Include the following ideas: =
« people/hear/noise/see/smoke/sky epeople eplace  eweather
« they/panic/leave/houses ewhathappened epeople’sfeelings |
=iiightislecpliorest Include the following verbs:
« day/returnivillage oS0 cRHaLk elay down
.

see/ash/dust/sad/lose/everything 3 esee eswimfast ecometosave |

Title:
Title:
M 3 Midterm Semester 2 M 3 Final Semester 2
Part D (5 Marks) PartE (10 Marks)
Writing Writing
. . Jon and Margaret Smith have recently bought a house and are going to fix it up. Using the
Write a paragraph of 90-100 words comparing two famous people. pictures below, write a short story of about 80-100 words describing what is going to
happento this house. Your story must include some verb forms in PRESENT PERFECT,
Title: PAST SIMPLE, and FUTURE (using ‘going to’ and ‘will’).

\
The examination questions listed on this page ﬁ
indicate the progressive level of expression expected
for M1 and M3 students, and the prompts provided for

initiating student responses.

Include the following ideas:

« pond/ make « house/ paint = roof/ fix
» windows/ replace = a swimming pool / install = fence/ repair

9(16)



The effect of intentional vocabulary teaching on Thai high school student English writing skills

3.5. M6 Examination Questions

Below are the M6 student examination questions.

M 6 Midterm Part B (6 marks)
Semester 1 Independent Writing
Write a 100-150 word paragraph to answer the following question:
“When people succeed, it is because of hard work. Luck has nothing to do with
success.” Do you agree or disagree with the quotation above? Use specific
reasons and examples to explain your position.
M 6 Final Part E (10 marks)
Semester 1 Independent Writing
Write a 150-170 word paragraph to answer the following guestion:
“With the help of technology, students nowadays can learn more information and
learn it more quickly.” Do you agree or disagree with the quotation above? Use
specific reasons and examples to explain your position.
M 6 Midterm Independent Writing
Semester 2 Write a 150-170 word paragraph to answer the following question:
Some people believe that the Earth is being harmed (damaged) by human activity.
Others feel that human activity makes the Earth a better place to live. What is your
opinion? Use specific reasons and examples to support your answer.
M 6 Final PartE (10 marks)
Semester 2 Independent Writing
Write a 150-170 word paragraph to answer the following question:
A friend of yours has received some money and plans to use all of it either to go on
vacation or buy a car. Your friend has asked you for advice. Compare your friend’s
two choices and explain which one you think your friend should choose. Use specific
reasons and details to suppert your choice.
4. Analysis M6 Student TOEFL Speaking Test (Mid-term Semester 1)
It was evident that after five B El2|2:|5|E|5 (5| e Strengths
i i # 2|8 e 26|85 |2
years Of exposure to native Eng“Sh Student| 1 : 100%| (31 1 personnels circumstances
teachers, M6 students were capable of Swiem[2 | 3 [75%] [2[4
H - Student| 3 | 2 | 50% | | 2 111]1])1
conversing reasonably ﬂuently,_ albeit  §ugon s T3 7% [3 K ' not scared anything
using limited vocabulary. The mid-term Student 5 1 3 175% | 13 i i try.try.try accumulate
. . ip- Student| 6 | 2 | 50% 2 1 1
speaking assessments signified an M3 Swdent 7 [ 2 [50%] [2] | 1
: H Student| 8 | 2 | 50% 2 Answer the guestion
native speaker conversation level. St 5
Student| 10| 2 | 50% 2 1 1 1
. . Student| 11 1 [ 25% 1 1 1 Too short
However, analysis of the Writing  ‘Sudem| 12 [oa]700%| [3 travel-related
i i i i+ Student| 13| 2 | 50% 1 1 1 [=asy job (simple vocab)
skll_ls indicated that writing G- o
achievement for M6 was considerably Swent[7€] 3 [75% | [3 1 nvestment
- T - Student| 16 1 | 25% 1 1 1
lower than speaking ability. This Was ‘suaem37] 2 [50%] |2 E
1imi Student| 18| 3 | 75% | |2 1 1 In my thinking
similar for all classes. e - -
i . Student] 20| 2 [50% | [2 [0 1
The analysis of writing tasks Student|21] 2 [50%| [2 1
dtdtht f t t Student| 22| 2 | 50% 31111
indicated that significant improvement g g5 5 17z (313
was required all Students’ Student| 24| 2 |50% | |2 111 mare experience

particularly the new students in M1 who had just completed their Prathom schooling.

Surprisingly, the majority of new students who entered the English Programme did so with only a
Grade 1 or Grade 2 (Prathom 2) level in English. This would suggest that Junior schools in the
Phitsanulok province of Thailand had not been able to provide adequate English language training for
students to be prepared for Secondary (Matthayom) English education.

Thus M1 students were subject to intense grammar and vocabulary training during their initial
months in the programme. The results of this effort can be seen in the M1 report example (next page).
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=

Dear Parent, 1d@n,11961

This is a brief description the progress of
Kasitinat in English Fundamentals. Below is a
writing analysis™ of I s cssays.

&

Summary report:
has progr

M1 English Fundamentals Update Feb 2013
I D D ()

HReAetunad 7 aruduwihresysmvaiueesgaldunimganne

fugnu drudnd@aiiemzdannunanueayareahudy

ed from a P2* level (June 2012) to a P5* Writing level (February 2013)
*Flesch-Kincaid measures structure, punctuation, and vocabulary. These figures do not assess the writer's logic or style.

Semester 1 Midterm (Sem 1la) Level*: P2 (VeryEasy)

This is o bookcase near a chair. there is o vase on the wardrobe. There is a sofa
between the lamps. There are two windows behind the sofa. There are two baoks
beside the bookcase. There is a book under the bookcase. There is a pillow in the
sofa. There is a chair next to bookcase.

Characters: 219 Words: 56
Sentences: 8 Char. /Word: 3.91
Readability (60-70 best): 93.98
Syllables/Word: 1.25
Words/Sentence: 7.0

Alt. Levels: Coleman P3: SMOG P3

Semesterl Final (Sem1b) Level*: P3 (Fairly Easy)
Yesterday Tom didn’t play football. He didnt play Computer gomes. He is thought
about 3D movie. He did his homework. He slept late. He didn’t play with his friend.
He had a lot of homewarks. He is busier in yesterder. Today, Tom is happy. He
ploying football with friends. He get up late. He is smiling.

Characters: 242 Words: 56
Sentences: 12 Char. /Word: 4.32
Readability (60-70 best): 79.73
Syllables/Word: 1.45
Words/Sentence: 4.67

Alt. Levels: Coleman P3 : SMOG M1

Semester2 Midterm (Sem 2a) Level*: P6 (Fairly Easy)

On Monday last week, Mrs Parker is Mother's George and Cindy She water the plants
on Friday Mrs Parker went to shopping with Mr. Parker. Mr Parker is fother's Gearge
and Cindy. he repaired the car on Wednesday last week. George is Cindy’'s brother he
tidied his room. On Saturday, George and Cindy watched a DVD. Cindy is George's
sister. she visited her best friend on Tuesday last week.

Characters: 317 Words: 69
Sentences: 8  Char. /Word: 4.59
Readability (60-70 best): 71.79
Syllables/Word: 1.49
Words/Sentence: 8.62

Alt. Levels: Coleman M2 : SMOG M2

Semester2 Final (Sem 2b) Level®: P5 (Fairly Easy)

I'm going to go to Kra-bi, where has a lot of islands. with my family. It's so long from
Phitsanulok to Kra-bi. but, my family is going to go krabi by air plane. When we are
going to kra-bi already. We will check in a hotel. First, we are going to visit my grand
maother, wha is cheerful, and buy souvenirs to give to my friends in Phitsanulok. I'm
going to go sightseeing, and see o lot of mountains. We will take my grandmother
back to Phitsanulok. We are going to ploy banona boat. It's excited. Then, we gaing
totake photos of beautiful things in kra-bi. After that, We will come back to
Phitsanulok. My holiday last yeor was bad becouse, my aunt was drug and destroyed
hotel’s chairs, tables and a expensive Television.

Characters: 572 Words: 139
Sentences: 14  Char. /Word: 4.12
Readability (60-70 best): 78.07
Syllables/Word: 1.4
Words/Sentence: 9.93

Alt. Levels: ColemanP5: SMOG M3

Due to the unusual intensive teaching employed for M1 students to adapt to Secondary Education
(Matthayom) level English requirements, it may be unfair to suggest that vocabulary alone made
significant improvements possible. Indeed, learning new vocabulary was only one of many elements in
the student’s intensive improvement process.
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5. Findings
5.1. M1 Student Writing Level Before and After Intentional Vocabulary Training

Prior to the introduction of intentional vocabulary training in Semester 2, the progress of student
writing ability was analyzed. By the mid-term examination of the first semester, the Flesch-Kincaid
average grade level of both M1/11 and M1/12 was P2. By the final exam at the end of the semester, the

class average for M1/11 had improved to P5, a 3-grade improvement, while M1/12 improved to P5, a 4-
grade improvement.

After the intentional vocabulary training was introduced, both M1/11 and M1/12 improved to P6, a
1-grade improvement. Initially, this suggested that improvement progess was detrimentally affected by
vocabulary training. However, after closer examination, students had simply developed basic grammar

during the first semester, a necessity as students needed to reach the normal level of writing skill for
students of their age group.

As a result, it is probably impossible to fully ascertain what part vocabulary played in the
improvement of students, as major effort was made during intensive lessons to ensure students were able
to reach adequate levels in grammar, punctuation, as well as vocabulary.

However, when looking at the M3 group, in which no such emergency adjustment was required,
major changes were noticed. The most notable Change when Vocabulary is used compared with when it

is not intentionally introduced. Comparisons between M3 and M6 did produce clear empirical evidence to
the effect of an intentional vocabulary focus in lessons.

5.2. M3 Student Writing Level Before and After Intentional VVocabulary Training

[ M3 Final Semester 1 | M3I11 Mid term Semester 2 ] heepitesr e online-uriling orgienglishircadability test and
. . Average Grade: EMOG Average Grade: Kincaid Average Grade: EMIOG Average Grade:
Kincaid M3/11Sem1:2 to Sem 2:1 4 1 6 5 SMOG M3/115em 1:2 to Sem 2:1
pE———— Pd & 13 M e ——

Improvement by 1 Grade Point

Eincaid
Better; Eutter | 20 | Tl4% - Better;
. Worse | 3| 100% .
20, 7T1% T B 15;55%

EMOG
Erstbar 15 S3E%
wWarse T 25.0%
Same & 13.6%

This was particularly different to the M6 control group which received no intentional vocabulary
focus. The results of improvements for the M6 class were surprisingly unimpressive.

5.3. M6 Student Writing Level Before and After Incidental Vocabulary Training

HE/Z Final Samartar 1 11 HEMZ Hid-tarm Semarter 1
Kincaid M6,/12 Sem 1:2 to Sem 2:1 zaid Pmeraqe Grades SMOE Aueraqe Grade: Kinzaid fueraqe Grade: SMOE Aucraqe Gr SMOG M6/12 Sem 1:2 to Sem 2:1
I 3 1" ] "
Mz M5 M2 H4

Ho Grade Poist Improvement

Towall 25 ]

Eottor g e
Warr 11 4.0
Same L3 zd.m

Ecttor T 0
ars

Same & F
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While more M3 students showed improvement from Final Exam Semester 1 to Midterm Semester 2,
the level at which

improvement was made | 0%
indicated that greater
progress was achieved by
M6 rather than M3,
Indeed, all M3 students on
average improved less | *™*
significantly than any of
the other classes, | 1sx
including the  control
group that had no
intentional vocabulary
activity, M6/11. Even
though M6/11 students 5% 1

25%

10%

H M1 Intentional
H M3 Intentional

i M6 Incidental

experienced incidental

vocabulary learning only, o

the writing level of this 3 2 0 1 2 3 4 5 6 7 8
class on average improved Student Grade Level Progress

far better than M3/11 and

M3/12. This  would Student Progress During Experimental Research Period (Sem 1a - Sem 2a)

suggest that intentional

vocabulary activities do not in themselves make any significant improvement in student writing skill at
the Pre-intermediate English level. Other factors are clearly evident, as is seen in the improvement
experienced by the control group, M6.

5.4. The summer vacation syndrome

Results from student writing analysis also revealed a significant trend. It was noticeable that almost
all students in M1, M3, and M6 maximize their English skills by the Mid-term of Semester 2, while the
majority write at a significantly lower level of English in the Final Exam at the end of the Second
semester, and thus the academic year, in February.

10

This may be because they
feel less pressure as they already
expect or have received notice
of entrance to other courses. It's
an interesting observation. It
may be due to the fact that they
are looking forward to their
summer break, or perhaps the
fact that students may be feeling
too tired to make any real effort
by the end of a long year.

egun|\16/12
efi=\3/11
= M3/12

esmem\1/11
e\ 1/12

English Writing Grade Level

=N W s Y N WY

Whatever the reason for the
low final exam results, it is clear
that significant improvements
were recorded across all classes. In general, M1 students entered at P2 level and improved to P5, some at
P6 and a few at M1. This is a remarkable achievement by the students in such a short time, especially L2
students who are measured by the Flesch-Kincaid writing level, which is designed to measure native
English student ability and rates text on a U.S. school grade level.

o

Sem1la Sem1b Sem2a Sem2b

For example, a Flesch-Kincaid writing score of 8.0 means that the text is aimed at an eighth grade
student level. Challenging Thai students to achieve an M1 native English level requires considerable
effort but it would seem that by M2 these students may catch up to their expected level.
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6. Conclusion

While no definitive correlation can yet be made between intentional vocabulary activities and
improved writing skill, qualitative improvements to teaching English were experienced by teacher and
student alike. These included improved teaching strategy, enhanced student monitoring, diverse
vocabulary learning methods, the introduction of book reading assignments, and the creation of a 6-year

vocabulary roadmap.
6.1. Improved Teaching Strategy

The implementation of new vocabulary
teaching required a more thorough teaching
plan in order to assess which words and in
what order they should be introduced. This
led to a detailed syllabus creation model that
enables a teacher to plan a 60 lesson course
over a 20-week period in three to four hours.
This resulted in an improved overview of
lesson objectives in line with the course
curriculum and examination requirements.

6.2. Improved Student Monitoring

While considerable improvement in M1 student writing ability was observed, as can be seen

comparing M1/11 writing skill level at
Midterm semester 1, compared with
Midterm semester 2, not all classes
experienced this level of improvement.

P32 - Jfi | variety, remarks, preparation, plan, decoration
G H 1 3 K L M N
1| Dmet |Dayt] D Dse2 |Day2|Topic Unie | Detal
32 | Wanwary8) | Tue | 8-dan | Ganuary8) | Tue [Investions S | p3 fumes
33 | Ganuary0)| Thu | 9-dan | (anuaryS) | Wed|idioms forFood 9 | p95
34 | WanuaryT0| Fii | 10-dan sd | p3s
35 | Uanuary )| Tue | 5-dan 5 | pos
36 | Gansay | Thu | #-ven # | par
37 | Wariary )| Fri | T7-dan| (anuary 17 | Thu [Unic3Sel Check s | pss
35 | Wanuary 21| Tue | 22-dan| (anuiary22) | Tue |Spons 0| 99
39 | Wenuary24)| Thu |23-Jan Wanuary 23) s | piod
4 | Wanuary25)| Fii | 26-dan| (anuary 20)| Thu 0 | e
41 | Wanvary29)| Tue | 28-dan| anuary29) | Tue Wb | pio2
331 | Thu [ 30-Jan| Uanuar30)| We 0| pio3
ebruayT) | Fri | 3t-Jan| (January 30 | Tha e | piod
95) | Tue | 5-Feb | (FebruaryS) | Tue w0d | pios
w7)| Thu | B-Feb | (FebruaryB) | Wer e | p106 eiee

ay8)| Fi | 7-Feb | (February7) | Thu W pio7 atest album, camp, tent, ictor
47 | Februzry12)| Tue [12-Feb| (February2)| Tue [Unic 10 Self Check 0| pios the e aost e
48 | (February ¥)| Thu | 13-Feb | (February13)| Wed | Proverbs Extl| pi0g
49 | Februsy 15| Fii [14-Feb| February™)| Thu [Sengs E#2| pl0
50 | (February 19)] Tue | 13-Feb| (February 13]| Tue | Adverss B3] pmm_|d
51 | (Februsry 21| Thu [20-Feb| (Februar 20| Wed o#t [Bd| piz b

14 425 [7M3 Sem_1 | M3_Sem, 2 . Sam3 5 Sem 2 5512 Recor Vocabulery Sem 2

when

B FKGLSem la M FKGLSem 2a

6.3. Improved Vocabulary Learning Methods

Many involved in English Programmes
in Thailand believe that the use of Thai
should not be encouraged when teaching.
However, Hulstijn, Merel and Greidanus.
(1996) studied improvements in vocabulary
acquisition through three the use of
marginal  glosses  (provision of L1
translations of unknown words), dictionary
(opportunity to use a bilingual dictionary),
and controlled activities.

The Dutch team concluded that
“frequency of occurrence will foster
incidental vocabulary learning more when
advanced second language (L2) readers are

15
14
12
10
]
&
4
2
0
Pl
Name:
M1 Week 4 Cloze Sentences
Choose a word to complete the sentences below:
Part1
# Thai Word # Sentence
1w take a) He spread marmalade on his and ate it with the rest of his breakfast.
2 wuniledly toast b) This tastes good. What is it?
3 wiuil tomorrow c) Please, me with you!
4 msidune trp d) He gets home from work at about six every day.
5 stuff €) He can't call you today, but he wil call you after work.
6 dnax usualy f) They went on a three-week to Europe.
7 1oawaduaa  voleybal @) Please fil n your of birth on the application form
8 fuil date h) Mountain biking, beach , table tennis are always on offer.
Part 2
9 dn wash i) Be careful. That nail wil a hole in your shirt.
10 e watch J)  Alex went to the bathroom to his face and comb his hair.
11 Sl website k) Ihave to at the office on Saturday.
12 v work I) The police stayed outside the house to who left the building.
13 adu back m) She was saving to a car.
14 dn tear n) They can't decide whether to their new baby Carol or Alice.
15 & buy n) His fans created a , giving every detal of his private life.
16 dgniu calendar 0) ArAsia offer fights to Befjing.
17 Tnsdwi call p) My is pretty crowded over the next few weeks.
18 gn cheap @) He went to New York last week.
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given the meanings of unknown words through marginal glosses or when they look up meanings in a
dictionary than when no external information concerning unknown words' meanings is available.”
(Hulstijn, Merel and Greidanus, 1996, p.327). This was confirmed by the feedback from Thai students
when Thai translations for words were included in the vocabulary lists. As opposed to English words with
English definitions only, students experienced a greater ease of understanding the concepts behind the
words being learned and could infer their meanings correctly when Thai translations were added as a
guide.

6.4. Introduction of Book Reading Assignments

While close exercises, word searches, word scrabble, definition matching,
and sentence creation exercises are useful, students failed to include much of
the new vocabulary from the course books into their final examination essays.
Eckerth and Tavakoli (2012), who studied the effects of word exposure
frequency and elaboration of word processing on incidental L2 vocabulary
acquisition through reading suggested that additional time should be spend on
comprehension questions and student self-analysis of reading material as
“processing words again after reading (input—output cycles) is superior to
reading-only tasks”. (Eckerth and Tavakoli, 2012, p. 227).

This has led to the introduction of Book reading assignments to students,
such as the M1 reading assignment of The Death of Karen Silkwood in the
Oxford Bookworms ELT Library Stage 2 (700 Headwords) Collection
Paperback version, published in 2007 (ISBN-10: 0194790576).

The results of the effects of these reading assignments on writing levels will be analyzed in further
research.

6.5. Creation of a 6-Year High School VVocabulary Roadmap

Perhaps most significant of all is the creation of a comprehensive 6-year vocabulary roadmap for the

English Programme that teaches 4,560 words to M1-M6 students, namely: 1,594 PET communicative
English words for M1-M3 students and 1,045 SAT academic English words for M4-M6 students.

Vocabulary 2013
| Words Learned per Semester | PET words from Course book
MM Sﬂﬂom.! Total Sem 1 3 1 2 a|Sem 2 by Year Total| | Tot.Words |PETISA Cumulative M1-M3 Sem 1a | Sem 1b| Sema | Sem2b | Total S
M1 6 3 18 10 180 180 180 180 720 720 | 568 568 PET words Basic Vocabulary | [M1] 148 135 140 94 517 | 71.8%
M2 ] 3 18 10 180 180 180 180 720 1,440 582 1,150 PET words 2,160 words M2 66 B1 90 65 302 | 41.9%
M3 & 3 18 1 1 1 180 180 7 2,160 444 1,594 PET words M3 56 31 49 51 187 | 26.0%
M4 | 1 2 20 1 2 2 200 200 301 800 | 478 478 SAT words M4-M6
M5 | 1 2 20 1 2 2 200 200 1,600 [ 538 | 1,016 SAT words| |Academic Vocabulary) | PET words in Total M1-3
M6 | 10 2 20 10 200 200 200 200 800 2,400 29 1,045 SAT words 2,400 words Sem 1a|Sem 1b| Sem2a | Sem2b | Total Yo
Mi| 152 143 144 129 568 | 78.9%
M1 M2 | M3 | Total | M4 M5 Me Total | Total Vocabulary (M1-M&) 4,560 words | [M2] 154 147 147 134 582 | 80.8%
Nouns 425 392 | 440 1257 355 335 01 981 M3| 119 137 92 96 444 | 61.7%
Verbs 128 131 | 140 | 399 200 183 83 676 M4-6
Adjectives 116 125 | 113 | 354 238 | 280 99 717 SAT 1,045 [43.5%
Adverbs 27 34 13 74 6 2 12 20 TOEFL 1,018 |42.4%
Pranouns 3 12 s 22 Q Q 0 AWL s21 | 21.7%
P ns 10 16 4 30 1 0 3 4
Comuncunngl 3 ] 2 11 0 1] 2 2
Expressions 6 il 3 13 0 0 (1] 0
720 720 720 2,160 800 800 800 2,400

6.6. Further Research Required

It is the opinion of this researcher that more research is required into finding effective methods for
students to express themselves using diverse vocabulary.
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